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“.. for me , in writing work for young audiences | feel an extra sense of importance in bringing
challenging, surprising and entertaining stories that go well beyond the commissioned theme or
subject matter.”

“Offfemsive Fawlls  unfolds in real time. If properly executed it does not give the audience a moment to
breathe, or check in with themselves or deconstruct what they have just witnessed. From the start it
is one big push to the climax; they just don’t know it yet.

There’s the voyeuristic quality that has appeal as well - like we are peaking in on 50 crucial minutes
in the lives of two young people. I'm fascinated by the great lengths to which people go to sustain
lies, or to fracture and manipulate the truth when it suits them most.”

“It's my hope that the core audience for this play—male and female adolescents—will find familiarity
in the drama on some level — identifying characters with someone they know, or even themselves
directly. How can insidious, hidden conflicts like the one in this play, told through two “everyday”
young people, find positive resolution? Maybe that’s overly ambitious, and was never my intent, but
if it can open the emotional faucet and get people to gush—to speak out, to complain, to vent about
important subject matter like racism - then at least we have a starting point.”

“It (the play) wasn’t preachy in the slightest. It took on a questioning approach and the questions didn’t
have defined right or wrong answers. It seemed that the playwright was withholding the answers so that the
audience could come up with their own thoughts and ideas.”

- York Region DSB Student
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Interracial relationships & friendships

Personal values and attitudes regarding cultural diversity

Bias, stereotyping, prejudice, discrimination and racism

Assimilation: Wanting to “fit in” with the dominant culture

Taking pride in one’s culture & heritage

Keeping secrets from our parents & partners about/within relationships
Developing healthy relationships based on mutual respect, honesty & trust

Relationship choices vs. family & cultural expectations & rigidity,, especially around dating and

someone from another race

is a 17 year old male Caucasian high school student in his last year of high school and wondering
about his future. He and his girlfriend Christine are planning to travel together after graduation. Joey is a
basketball fanatic and his family is encouraging him to pursue a basketball scholarship and go to university.
He is committed to postponing university and traveling with Christine after graduating.

#3% &% "is a 17 year old Asian student completing also her last year of high school. Christine comes
from a traditional Chinese family and as a result struggles with many pressures and expectations placed on
her by her family. As a student from a visual minority, she has struggled so hard to “be white” and fit in, that
she has crushed any pride in her own cultural identity. She has not even told her parents about her plans to
travel with Joey. It is not clear whether she has even told them about him at all because her parents likely
wouldn’t approve of her dating a white boy, or even dating at all.
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Offensive Fouls draws us immediately into the lives of two teens in an emotionally charged dating
relationship - Christine, a 17 year old of Asian descent and her basketball-playing jock boyfriend, Joey - a
white boy who likes to talk about his Irish background, though his family have been in Canada for
generations and are a mixture of different European cultural backgrounds.. On this day, supposedly
celebrating their 6 month anniversary of going out together, their future plans and dreams may come to a
serious halt.

As the play opens, Christine is mad at Joey and as she pouts, she gives him the silent treatment .Joey is
uncomfortable with her silence, but continues to shoot his basketball, ramble on about the latest game on
TV and their upcoming romantic getaway after graduating and even complains about homework, rather than
bringing up the question of what may be wrong. Christine suspects Joey knows something about a racist
incident that happened in their neighbourhood and thinks he’s not telling her the truth about it. Apparently
horrible racist comments were made as a group of teens knocked over merchandise at Chan’s Snack Shop
owned by an immigrant of Chinese descent. She heard from a good source that Joey’s brother may have
been involved.

As Christine continues to probe about Joey’s whereabouts on the night of the incident, Joey denies being
anywhere near Mr. Chan’s store. Christine, however, eventually gets to the truth and learns that he in fact
was the key perpetrator in the incident. Do his racist comments to Mr. Chan reveal how he really feels about
Chinese people? Christine begins to see the dark truths about how he views her and her differences and
she begins to wonder if she really knows Joey at all. She reflects on racist comments and jokes he has
made during their relationship that, while they were

hurtful, she chose to ignore — but not now. Then she

drops the bomb. She tells Joey that Mr. Chan is her

uncle. As his heart sinks, he apologizes and he is forced

to admit to being racist.

It is then however, that Joey turns around and accuses
Christine of being racist too. Why is he always whisked
away before her parents get home and why has he never
even met them? Has she even told her parents that she is
going out with Joey? Christine begins to see herself in a
new light. By hiding her relationship with Joey from her
parents, and perhaps being ashamed of her own culture
and identity, Christine finds that she herself may be no
better than Joey.

Both teens are forced to examine their relationship, their
beliefs, their culture, their identity, and just what being
racist means in our ‘diverse, “tolerant’ and ‘politically
correct’ society. In the end we are left wondering if
Christine and Joey will be able to overcome the hurt
feelings and make up, or whether the truth will mean an
end to their relationship. The audience is left to decide.
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Offensive Fouls is a strong vehicle for “engaging and empowering students in what they are learning” in a
variety of curriculum areas and modalities. Through viewing the Roseneath production engaging in the pre
and post show activities and discussion, the play can serve as rich source material for deepening
understanding of equity, power, stereotypes, the hurt of racism, the struggles within teen relationships, and
issues of communication, honesty and trust. Students will see themselves in the piece. They will learn
about themselves as they challenge their pre-existing beliefs and assumptions and move to new learning
and understandings.

Offensive Fouls will engage the adolescent learner and provide material for them to
actively and thoughtfully explore issues of deep relevance in their world.

Through the viewing and exploration of Offensive Fouls students will develop drama skills, literacy and
critical literacy skills. They will discuss, share personal stories, interact with text, write, view a play, step
inside and role-play from a variety of perspectives, connect and empathize with the characters as they
wrestle with the issues and problems relevant in their lives. Prior to this work teachers might want to review
the following documents:

#$,&"$ -.,&% &%

As well as addressing equity and anti-racist education, Offensive Fouls is a strong vehicle for
character and values education. Students in viewing and exploring the play will consider the
meaning of truth and integrity in relationships and the need to find one’s voice and stand up for
one’s beliefs and values. Character Education is woven into the PRE AND POST SHOW
ACTIVITIES. To this purpose teachers can review:

Character Development from the Character Education Partnership, K-12, 2007

http://www.character.org/uploads/PDFs/Eleven Principles.pdf

A Teaching Resource for Dealing with Controversial and Sensitive Issues

http://www.tdsb.on.ca/wwwdocuments/programs/Equity in Education/docs/CS1%202003.pdf

To engage in more informed discussions of Asian Heritage teachers might want to review Asian
Heritage: Activities and Resources:

http://www.tdsb.on.ca/wwwdocuments/programs/Equity in Education/docs/Asian%20Heritage%20
2003.pdf
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Students have memories, families, religions, feelin  gs, languages and cultures that give
them a distinctive voice. We can critically engage that experience and we can move
beyond it. But we can’t deny it

P 88. Bell Hooks: Teaching to Transgress

Through the following activities, students will make meaning of the play Offensive Fouls and their lives
and community. They will remember and share experiences and build new classroom experiences
through the work. Hopefully they will develop a commitment to better understanding each other,
recognizing their similarities and accepting their differences to build a safe and inviting classroom
environment essential for success.

The activities are scaffolded and designed to deepen the students’ understanding of the performance
text and the production and encourage students to make personal connections to the characters and the
issues explored through the play.

It is important to prepare the students for the performance to maximize the learning experience.
Introducing equity related vocabulary and the content in advance will assist students in active
listening as they view the play so they will respond appropriately and thoughtfully to the performance.
Providing your students with activities addressing the issues in the play will invite them to think
beforehand how they feel about these issues and how they might respond in similar situations. They will
be curious to meet the characters and learn how the story line unfolds for them.

In the PRE-SHOW ACTIVITIES, students will draw on personal stories and experiences to activate prior
knowledge and feelings and will be introduced to the performance text through active exploration of
selected fragments of the script. This work will encourage students to enter into the world of the play to
begin to empathize with the characters and prepare for the strong and sensitive nature of the content.

The POST-SHOW ACTIVITIES provide students with a vehicle to make sense of Christine and Joey’s
relationship and community and further explore the issues and the artistic form.

Viewing this play is an opportunity for the teacher to both analyze a production using the Critical
Analysis Process with the class and or use this strong piece of theatre as a source for discussion,
writing, critical literacy exploration, and dramatic exploration in the curriculum.

The suggested strategies could be implemented in a drama class, a language arts class or Guidance
session. The activities are designed in a specific order to create a comfort level for the students working
with this content and to push them to shifts in understandings of themselves and the issues facing the
characters. Therefore it is recommended to work through the activities in the given order.
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Christine: “You honestly, honestly , think we're the same? ... Look at my eyes. Looka tmy
skin...Now do you think we’re the same?”

Joey: “Well, at least you were invited to my house.”
~from Offensive Fouls

Offensive Fouls’ characters, Joey and Christine, come from different homes, families, races and value
systems. These differences lead them to ask some hard questions about their relationship.

The following activities are not tied to any specific expectations but are useful to activate prior knowledge
and encourage the students to begin to think about their own identities, how they are similar and different to
each other and what it feels like to be part of a group or shut out of a group. These issues and experiences
will be further discussed in relation to the characters and the play.

3 #& - 4&5 6 3.&

Invite students to brainstorm a list of things they might want to know about someone whom they don't
know very well, such as a favourite food, where they come from, places where they have lived,
members of their family/people they live with, where they fit in the family (oldest, middle, youngest) ,
hobbies and interests, where they have travelled to, whether they speak another language, their favorite
celebration, their favorite sport or pastime, etc.

Students work with a partner and each choose three items from the list to ask their partner.,
e.g. | don’t know your favourite food, |1 don’t know who you live with, | don’t know your favourite subject
in school

The partner chooses at least one item to respond to.

Repeat the activity with a new partner and then on a signal, move around the room and chat with
several more partners. Did you get to know your classmates better? Discuss your findings and the
activity as a group. What did you have in common with others?

: #%5% 3.& .$ %7" 22 &it " 6# 88

The following is an activity to discover things that are similar and different about members of your class.
You can add to or generate your own list of things to compare. Invite students to sit in a circle and ask them
if any of the following statements are true for them. If a statement is true for a student, that student stands
and changes chairs with anyone else who is standing.

All those who have an older brother
All those who have a sister
All those who walk to school

All those who were born in a country other than Canada
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All those who have parents who were born in a country other than Canada

All those who have lived somewhere other than Canada

All those who have relatives who live outside this country

All those who have visited relatives outside this country

All those who speak a language other than English at home or with their friends

All those who have played on a sports team this year or last.

All those who have a curfew when they go out at night.

All those who have boyfriends or girl friends they haven't told their parents about.

All those who have experienced racism or had racist remarks addressed towards them.

All those who can remember a time when they spoke out against the perpetrators when they witnessed
a racist incident or heard a racist comment addressed at themselves or someone else.
(The teacher or students can create other statement s and continue the game)

22 60 @® Invite the students to share one of the facts that pertained to them and share the story of
this fact with a partner. Follow-up with a journal entry.

-- 3"2 & 888

Explain the meaning of “assumptions” to the students. Ask them if people make assumptions about
them? Ask them if society makes assumptions about them or about youth in their age group. How does

that feel when people make assumptions that may not be true?

Instruct the students to write their name in the middle of a page and create a web around their name of
groups that they belong to in the world. For example: a gender group, a sports group, a cultural group,
an ethnic group, people with a certain colour of hair, people in different places (order of siblings) in the
family, people who were born in/outside Canada, people who speak a language other than English at

home or with their family, people who play a particular sport, people who play a certain instrument, etc.
Working with a partner, students make a similar list about their partner without talking to them.
Students exchange lists and then discuss them.. Ask the students to consider the following:

How close is your partner’s list to your list? What is missing? Did you make any inaccurate
assumptions about the other person? How do you feel when people make assumptions based
on gender or race? How do you respond to these assumptions?

Direct the students to join with another pair to form a group of four.
Invite the students to make a list of all the groups they have in common
Invite the groups to post their lists in the room and share them with the class.

Discuss the activity with the class considering the following questions:
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Is the list longer or shorter than your original list? How does it feel to belong to some of the same
groups? Did you know that you had these groups in common? What did you learn about yourself
and your group through this activity? How does it feel to be, or not be, part of a group?

" 2 $$ &%T7" "2".&% - #%$% y $%&'D %HFD#HE

Invite students to think of a time when they were in the minority, on their own in a group due to age,

gender, race, language, etc.

Ask them to write on an index card as many details of the situation they can remember such as where
they were, who was involved and how they felt. Ask them to remember if anyone tried to help them feel
more comfortable and how they felt about this gesture. Did they accept the help and support? Did they

feel better as a result? How could someone have helped you feel more comfortable in that situation?

Invite the students to share the writing with a partner and if they are willing, share it with the group. In

reflection, ask the students:

What did you learn about yourself from this activity? How did it feel to remember the story? What
did you learn about your classmates listening to their stories. What title might you give your
story? Your classmates’ stories?

Note to teacher: Encourage the students to remember and write about a time that they are comfortable
thinking about and sharing with a partner or the group. Writing on an index card will challenge strong writers
to be succinct and reluctant writers to feel confident in the task. If you feel that the students are comfortable
sharing their stories, one strategy is to have them find a space in the room and individually begin reading on
a signal from you. Allow the student to read for a few moments and then signal another student to begin as
the previous student trails off. In this way the class will hear fragments of the stories and the students will be
engaged on two levels...... both listening as an audience and waiting for their cue as performer. These
stories could also be polished and developed into monologues.

HEE" 22" : 663880 ,9B0R& %T%& - 98" :$<
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As a class, brainstorm some factors that contribute to different rights and privileges being assigned

to different groups of people (i.e. age, birth order, gender, religion, cultural group, socioeconomic status,
etc.).

Use the ROLE OF POWER GRAPHIC ORGANIZER on the following page to facilitate a discussion and
increase student understanding of the role of power and its relation to equity issues. Students work
individually or in small groups to complete the graphic organizer, filling in each section. Students should
print the 8 categories from the list provided and write them on the outside of the largest circle, one for each
segment. Together, they discuss and then fill in, from inner to outer layer of each segment, those who have
the least power to those who have the most power. As a class, look for similarities and differences between
your charts. Discuss patterns and relate findings to the students’ own experiences and observations.
Teachers can select eight categories from the list below to explore with their students.
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Write one category on the outside of each of the 8 segments below. Working together as a group,
come a consensus for each segment and write in the group with the most power on the inside, the
group with the least power in the outer-most section, and those in between in the middle section.
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Individually or in groups of 4 or 5, have students test their knowledge of the following terms by matching
them with the definitions below. Check your results using the Vocabulary list found on page 31 of this guide.

Discrimination Tolerance Poisoned Environment
Ethnic Diversity Culture
Assimilation Harassment Racism
Stereotype Social Justice Euro centrism
Respect Race Assumption
Bias Prejudice Advocacy

a belief taken for granted or accepted as true without proof. i.e. It is
assumed that because someone is tall, they will be a good basketball
player.

When members of minority groups “melt” into the dominant society,
becoming indistinguishable.

The act of publicly defending or supporting an individual or group

An opinion, preference or inclination formed without any reasonable
justification. This is reflected in people’s attitudes and behaviours towards
people of different race, class, gender, cultural background, etc. and makes
it difficult for a person or group to evaluate particular situations and thus
take action objectively or accurately.

The totality of ideas, beliefs, values, knowledge, language, and way of life
shared by a group of people with a certain historical background.
Manifestations of culture include art, laws, institutions, and customs.
Cultures change continually and, as a result, often contain elements of
conflict and opposition

Exists when all communities, including traditionally excluded communities,
and all designated groups within communities, can give voice effectively to
their issues and partake equitably in the decision-making structures that
determine their lives.

Persistent, ongoing communication (in any form) of negative attitudes or
beliefs towards an individual or group. Forms of harassment include name-
calling, jokes or slurs, graf ti, insults, threats, discourteous treatment, and
written or physical abuse. Harassment may be either subtle or direct.

A set of opinions or an attitude towards a certain group, or individuals within
it, which casts that group and its members in an inferior light and for which
there is no legitimate basis in fact.

Presupposes the supremacy of Europe and Europeans in the world culture,
etc. and relates history according to a European perception and
experience.
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When biased slurs, comments or behaviours affect the places where
people live, work or receive a service. Such comments “poison” the
environment even when they are not directed towards a person directly,
and even if members of the insulted group are not there to hear them. As a
consequence of creating a this environment, certain individuals are
subjected to terms and conditions of employment, tenancy, services, etc.,
that differ substantially from those experienced by individuals who are not
subjected to these comments or conduct. In such instances, the right to
equal treatment in the Ontario Human Rights Code may have been
violated.

Acceptance and encouragement of diversity as part of a value system

The practice or act of making distinctions between people based on
characteristics such as race, ethnicity, nationality, language, faith, gender,
disability, or sexual orientation, which leads to the inequitable treatment of
individuals or groups based on these characteristics.

An adjective used to describe groups that share a common language, race,
religion, or national origin. Everyone belongs to an ethnic group. The term
is often confused with “racial minority”.

A socially de ned group which sees itself and/or is seen by others as being
different from other groups in its common descent or external features such
as skin colour, hair texture or facial characteristics

The cultural, institutional, and individual set of practices and beliefs that
assign differential value to people according to their skin colour and racial
heritage. It is the exercise of power, supported by prevailing ideas and
systems, creating unequal opportunity and outcomes for people from non-
dominant groups.

A vision of society in which the distribution of resources is equitable and all
members are physically and psychologically safe and secure; a society in
which individuals have a sense of their own agency as well as a sense of
social responsibility

A false generalized conception of a group of people, which results in the
unconscious or conscious categorization of each member of that group,
without regard for individual differences. Stereotyping may relate to race or
age; ethnic, linguistic, religious, geograpical or national groups; social,
marital or family status; physical, developmental or mental attributes; and/or
gender
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To check your accuracy in matching, refer to the complete list of terms
matched with their definitions found on page 31 in this guide.
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Joey: “Jeez, they were just jokes. Words From Offensive Fouls
In small groups, assign students to view and discuss the Anti Racist Ads on Youtube which are listed in
the RESOURCES section of this Guide. Make notes on your discoveries around particularly good ads that
others should have a look at when you share with the larger group. How do particular ads reflect the
messages that you feel are most important to share with youth at your school?

% &%.%9&% 9%~ $ $+% $™D )

Note to teacher: An anticipation Guide is a series of questions or statements, usually related to the
topics, themes or point of view expressed in a particular text. Students work silently to read and then agree
or disagree with each statement. You can post the statements around the classroom and have students
walk about the room and read the statements or you can give them each a copy of the full sheet to respond
to. It is important to return to the ANTICIPATION GUIDE at the end of the unit of study on Offensive Fouls
and ask students if, having seen the play and given the work they have done in class, they might change
any of their responses.

Invite students to read and complete the anticipation guide on Page 16

(Explain to the students that this is not a test with right or wrong answers but an opportunity to

explore their ideas and opinions.

Ask students to choose one statement that they strongly agree with and share it with a partner.
They should explain why they so strongly agree.

Ask students to choose one statement that they strongly disagree with and share with a

partner. Again, instruct them to explain their choice.

Ask students to choose one that they are uncertain of or have questions about and share with a

new partner.
Provide a personal response (agree / disagree) to each statement.

Survey the class to learn the collective response to statements 8, 10 and 12. Ask the students

what they can learn from this response?
Ask the class what they think the play will be about if this guide is a way to prepare them for the
play.

Record students’ answers on a chart and display it. Return to their predictions after the

play and see if they were accurate.
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Place a check to indicate whether you agree or disa  gree with each statement.

+

1 Teenagers should be watched carefully in convenience stores because
too many of them are trouble makers or shop lifters.

2 Parents should always know and approve of a teen’s friends.

3 Parents should know and approve of the people teenagers date.

4 There should be no secrets from one another in a dating relationship.

5 Teenagers should be able to keep secrets from their families about their
friends and relationships.

5 Teenagers themselves should have the final say in what they choose to
do after high school.

7 It would make absolutely no difference to my family if | dated someone
from another race.

3 When | hear a racist remark, | always speak up and call the person on it,
even if they are just trying to be funny.

9 There are times when it is best to ignore a racist comment.

10 There are no racist incidents in our school.

11 Making jokes about race is not a big deal; everybody does it at times just
for laughs.

12 Youth who grow up in families where there is racism, prejudice and
discrimination are more likely to be racist themselves

13 Everyone should be proud of their culture and heritage and be proud to
share it with others.

14 Everybody in my peer group or grade level is basically the same in terms
of status, regardless of race.

15 Groups of students of one particular race should be able to hang
together at school and exclude others if they choose to

16 .Students who commit racist acts should be always be reprimanded.

|[Page
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Note to teacher: Working with lines from the performance script is an opportunity for students to further
predict and prepare for the play as they develop interpretation and critical literacy skills. The following
activity uses these lines from the play and involves creating tableaux, so you might want to review the
elements of tableau (see page 35). Exploring the text before the presentation will heighten engagement in
viewing the play and generate interest when the lines they explored are said by the characters in the
context of the play.

Provide students with the page of lines from the script. (Page 19 in this guide)
Students read the page silently.

Instruct students to ask you for the meaning and pronunciation of any words they are uncertain

of.

Students choose any line to begin with and read through the lines out loud. Once they reach
the end of the list, they move back to the top of the list and continue. In this way they are not

reading the lines in unison.

Students choose a new line to begin reading from and this time read as they walk through the

space, being mindful of others as they walk around the room.

Instruct the students to read through the lines in a variety of ways e.g. read loudly, softly,

quickly, slowly, in an angry voice, in a happy voice, in a curious voice, etc.
With a partner, students read through the list alternating lines.

Instruct the students to select a line that intrigues them, or that they like the sound of and

memorize it.

Invite the students to share their selected memorized line with other students in a variety of

ways: as a greeting, as a compliment, as an insult, as an amazing story, with great sadness.

Students find a new partner and number themselves A and B. On a signal from the teacher, A
delivers the line as an opening line to an improvisation (with attitude and intention) and B
responds appropriately Together they use this to start a brief improvised scene. Then, B
delivers their selected opening line (with feeling) and A responds. Together they improvise a

second brief scene.

Invite the pairs to work with another pair in a group of four. Students number themselves 1 to 4.
Together they build a scene using only their four lines delivered in order. After sharing their
lines in order, invite students to arrange the lines in an order that will create a more logical
scene. Students then share their scenes with the class. Invite the class to consider a title for

each scene. Extension : Develop full improvised scenes using the 4 lines of text in any order.
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Were you hidin’ from me or somethin’?

| heard you the first time, when you told me your dad and your brother were
pushing you to go to university.

Could you please stop insultin’ me and tell me what's goin’ on?

| didn’t mean to...... | should’'ve.....I'm sorry.

| need to know, tell me....Tell me the truth.

They knocked over some merchandise and said some pretty awful things to him.

No. no. “Forgotten my whereabouts”. | get what that is . That is fancy talk for
“Joey’s a liar”.

| trust you.

| mean ....freedom. Free to do whatever.

Nothing. Just a little wrinkle at home. I'll deal with it.

So words can’t hurt? Jokes can’t hurt?

You don’t know a thing about bearing the brunt of racist comments.

Jeez, they were just jokes. Words.

Just you and me. Together. Out in the open.

For six months | said nothing...... started small.....Little things but | kept ignoring
them.

How come I've never met your parents? | mean do they even know about me?

You don't look or act at all, you know ...... ethnic.

At school | don’t exist! | spend every waking second trying not to stand out!

I’'m a racist. Fine. So are you.
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Continuing to work in the group of four from the activity above, instruct the students to choose one line
of dialogue and create a tableau to begin to tell a story suggested by the line. Students decide where
the scene takes place, who will say the line or if two people will say the line..
Students can present the tableau using the carousel technique. Groups form a circle around the
room and on a signal from the teacher the first group slowly grows into their still image together,
says the line, holds the image for a few seconds and then melts back down as the next group

beside them forms theirs, until each group around the circle has shared.

Ask the students to reflect on the images: Which image was particularly strong for you and why?
Which image touched you personally and why? Which image was similar to your interpretation? Did
any other group interpret your line differently?

Instruct the students to return to the chart with predictions about the play. Add further predictions to

the list after working with the lines from the play.
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Invite the students to discuss the play, beginning with first impressions or initial reactions. Deeper

discussions will emerge from the exploration of the play through the drama activities.
What did you like about the play?
What did you like about the staging of the play, the direction, the acting, the set and the costumes?

What aspects of the design and the production (the set, the staging and the costumes) helped you

to better understand the characters and the setting for the story?

What questions might you have for the director regarding any of her choices in the staging of the
play?

What aspect of the staging of the play kept you most interested and engaged in the production?
What moments stood out for you in the actor’s portrayal of Christine? Of Joey?

When did you feel most interested in the play? Explain your choice.

Explain the importance of basketball in the play. What do you learn about Joey through the

references to basketball?

What is an “offensive foul” in the sport of basketball? Why is it a good metaphor and an effective

title for this play? What offensive fouls are committed in the play?
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Discuss the following questions as a class, or assign discussion topics to small groups of students.
Encourage students to refer to the Glossary of Terms reprinted from The Future We Want:
building an inclusive curriculum, published by the Peel District School Board (see page 31) to
define the highlighted words in their questions.

In the play, Christine says, “At school, | don’t exist! | spend every waking sec ond trying not to
stand out!” How has Christine struggled to assimilate to “fit in” at school and with Joey’s friends?
Do you think some of her actions were done in an effort to keep their relationship together?

How have Christine’s efforts to “be white” and to fit in compromised her own sense of cultural
identity ? Do you think Christine is she ashamed of her cultural identity?

What are some of the stereotypes that are evident in the play?

Why does Christine hide from Joey the fact that Mr. Chan is her uncle? Is she embarrassed
because Mr. Chan fits the stereotype of the Chinese immigrant who speaks with an accent that
kids like Joey make fun of?

Does the use of stereotypes always result in discrimination ? Where do we see discrimination
reflected in the play?

As an extension to this question, explore some of the common stereotypes that exist about groups
to which students belong including teams/clubs/cliques/family types/sexual
orientations/cultures/races/etc. - that students are comfortable in bringing forward.

What biases and prejudices are evident in the play? What biases do Joey’s and Christine’s parents
hold, respectively? How are these reflected or implied in the play? How do parental pressures,
biases and prejudices affect Christine and Joey’s relationship?

What prejudices do Joey and Christine have?

What do you think Joey means when he tells Christine, “You just don’t look or act all that, you
know ... ethnic.”? Is he using the term correctly? What is he really trying to say in his own awkward
way?

Identify some of the factors that contribute to different poison environments that are created,
suggested or implied in the play Offensive Fouls?

How do certain comments and actions by students at your school, if any, contribute to a poison
environment ?

Do the actions of Doyle and Joey toward Mr. Chan constitute harassment ?

Are Joey’s racist jokes and slurs around his girlfriend Christine a form of harassment? Why does
Christine remain silent and not say anything when Joey uses this language? Do you think Joey is
being intentionally hurtful when he makes racist jokes and comments around Christine?
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Do you think Joey and Christine have a relationship based on mutual respect ?
What lies, half-truths and secrets do we hear about as we learn more about their relationship?

What advice would you give to Joey and to Christine to help them understand what it takes to have a
healthy and respectful dating relationship?
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Invite the students to work in groups of 4 or 5 and consider what they wonder about at the end of the
play.

Instruct them to generate two lists of questions. Brainstorm 10 questions you would like to ask Christine
at the end of the play and 10 questions you would like to ask Joey to better understand each of them

and their relationship.
Instruct students to number the three most important questions on each list.

Students can share their top questions. Did other groups choose the same questions? Having listened
to each group, would they now make any changes to their list?

Explain to the students that the following activities will perhaps begin to answer some of those questions
so that they might be better informed to consider the most important questions: Will Christine and Joey

get back together or is the relationship over ~ ?

Note to teacher : Itis likely that this will be something students will wonder about. Will they get back
together? Should Christine forgive Joey? What needs to change for both of them? If the students do not
raise these questions, you could draw their attention to the ending and ask them what they think.
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Invite the students to remember a moment from the play, perhaps when they were most engaged, or
when they might have wanted to be in the scene to better understand the situation or character by

asking a question or giving advice or support.

Instruct the students to form groups of three and share their selections and explain the reasons for each

of their choices.

Students choose one of the moments (maybe they selected the same moment) and create a tableau to

depict this moment in the play.

Two students create the moment and the third student stands somewhere in the image and asks the

guestion or offers the advice that they thought about in making the selection.

Invite the students to share their tableaux with on e question or statement of advice , one after the
other. At the end ask the students: What did you further learn about the characters and the play from

viewing the tableaux?
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Christine: "l don't think it's your fault. Entirely.”
Joey: “ Oh...of course...My brother is the king of all raci  sts and I'm just following in his footsteps.
That it?” -from Offensive Fouls

Christine: “You don’t know a thing about bearing the brunt of r acist comments”.

-from Offensive Fouls
Thinking back on the play, Use the following activity to create a profile of the two characters in the play-
Christine and Joey

Create an outline of a girl and one of a boy using large sheets of paper and post at the front of the room.
Using different colours of markers record the students’ responses to the following:

Everything we know for sure about Christine and Joey print on the outside of the outline and in a

designated colour (e.g. students, been going out for 6 months, plays basketball etc.

Everything we know about their relationship in the space between the characters in a different colour

Everything you think you know about each of them them on the inside....their feelings, their fears, their

hope, their prejudices - in another colour

Include each character’'s assumptions and perceptions about the other and the assumptions and

perceptions of the people in their lives, in a different colour. e.g. how would the Joey’s brother describe
Christine; how would her friends, her parents, her teacher describe her? (Repeat with Joey)

Note to teacher: Options:

1) You can fill in the representations of the characters in discussion with the students or throughout
your study of the play, as observations come up.

2) As a full class activity, invite the students themselves either in silence or with quiet background
music, to come up one by one and print or draw on the representations in their own time using
the chosen colours.

3) Students could work in groups and each group could create the representations to complete as
a collective. When complete, share their images with other groups.

4) Post the images and return to them after the next exercises, as the work builds.
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Ask the students to consider the people from the previous activity who know Christine and Joey and

might help us to better understand them, to answer the questions generated in the previous activity.

Invite the students to choose which 3 or 4 characters to hot seat, interview. E.g. a teacher, a parent, a
friend, Mindy, Mr.Chan.

|Page 22




Review role playing with the students, reminding them to be truthful and use the information from the
play and the previous work in their answers. Remind them that they can always choose not to answer a

guestion if they are uncertain.

Instruct the students before the role play to brainstorm questions that they would ask that would be

useful in finding out more about the character.
Invite students to play the various roles.

The students in the hot seat can be placed around the room and the students interviewing can choose a
character to hot seat and sit in a circle around them. On a signal from the teacher, the students can

move to another character and then a third character to interview.
Following the hot seating ask the students:

What did you learn about Christine, Joey?

How did the characters in the hot seat feel about Christine and or Joey?

If you were Christine, who would you trust?

If you were Joey, who would you trust?

Can you believe these characters? Do you feel sorry for any of these characters? Why?
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Note to teacher: For this activity students can choose which side to explore...the female Christine or the
male Joey or you could ask the boys to play the male side and the girls to play the female side. These
scenes can be improvised or scripted.

Invite the students to choose a viewpoint to explore and form groups based on that shared point of

view.(Joey or Christine)

Instruct the students in the large group to divide into three groups and create three imagined scenes
involving Joey or Christine...:i) with family, ii) with friends/ the guys / the girls iii) at school or
iv) in another place or situation of your choosing, with the intent to explore the character as they interact

with others outside of the relationship.

In creating the scenes, ask the students to consider what they would want their partner to know about

their life, their feelings and maybe why they have made the choices that have been so racist or hurtful.
Provide time for the students to create and rehearse the scenes.
Negotiate with the students which side will present first.

When the group is presenting Christine’s scenes, instruct the students viewing that they are watching in
the role of Joey. While the students are presenting Joey’s scenes, the students are watching in the role
of Christine. At the conclusion of the scenes, ask the students to reflect first in role. For example, ask

the audience in the role of Joey,
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What did you learn about Christine from these scenes?

Do you feel differently having seen this situation? If you were to talk to her now, what would you
want to say?

Is there any advice you could give her?

Ask similar questions of the audience in the role of Christine.

Following this discussion, ask the students to reflect out of role about the scenes. Ask the students:
How has creating your group’s scenes and viewing the other group’s scenes helped you to better
understand the characters and their situation?

What did you most enjoy about the process of improvising and presenting the scenes?

Having seen the other scenes, is there anything you might consider incorporating into your work
next time?

How does working in drama change your thinking and feeling about an issue or a person?
How did you use this drama convention to express your ideas and feelings?
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Invite the students to form a circle and in the centre of the room.

Select two students to take on the roles of Joey and Christine. In the centre of the circle, have
the two actors recreate the last image of Joey and Christine at the closing moments of the play,
remembering the emotional tone of the moment and what each character would be thinking and
feeling.

Negotiate with the class where the students should stand in relation to each other, where they
should be focusing, how their bodies should be positioned, etc. Once the group is satisfied with
the frozen image, ask the two volunteers playing Joey and Christine to hold their positions.
Invite the rest of the class in the circle to choose one of the characters that they feel most
connected to and in turn, to go and put their hand on the character’s shoulder and complete the
phrase, “If | were you, | would............” and then return to the circle. Encourage every

student to take a turn.
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Invite the students to write a journal entry or letter to a particular person in the role of either
Christine or Joey in the past, present or future. They might choose from some of the following
examples:

The Past:

Christine might write after the first incident with Joey where she is questioning if he is a racist,
or the moment she gets home after she has dinner with his family.

Joey might write about his feelings about the dinner with his family and Christine or the incident
with his brother and Mr. Chan.

The Present

Christine and Joey express their feelings immediately after Christine walks away at the end of the
play

The Future

Christine and Joey describe what they are doing 2 to 5 years after the end of the play, thinking
about where they are now, if they still see each other, what they are studying or doing, how their
relationship may have impacted their lives and other relationships they had had since, etc.
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Invite the students to create two circles, one inside the other........ students who wrote as Joey

form the inside circle and students who wrote as Christine form the outside circle.

Invite students to read aloud an excerpt from the journals or letters on a signal from the
teacher.

Note to teacher: You could give students time after they have completed the journal entry to highlight or
choose the most important part of the piece, an excerpt that would give the listener an idea of their feelings
at different points in their lives, the choices they made before and after the play, or how they might have
changed. It can be effective to move from a Christine reading to a Joey reading and sometimes return to a
student. Remind them to be prepared to read more than once.
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Invite the students to shape the writing into a 3 minute monologue considering:
- A strong opening line and closing line,
- any props or costume pieces the character might want to use during the monologue
- who the monologue is addressed to
- who the audience is

- the blocking, etc.
Invite the students to perform their monologues for the class after rehearsing them.
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Christine: * This is, at the very least, the second time I've ca  ught you in a big lie this afternoon .”
- Offensive Fouls

Have students make a list of some of the unseen interactions or scenarios that are mentioned in the play or
that you could extrapolate on given what you know about the characters and their relationships with their
families. Working with a partner or in groups, explore the following scenes through drama improvisations.
Here are a few options to get you started:

1) The family dinner Christine attended at Joey’s house

2) A situation involving an interaction with school mates when Christine tries hard to be “invisible” in order to
fitin

3) Mindy (Christine’s cousin) telling Christine what she heard in her dad’s store on the night of the incident
in the snack shop

4) A scene between Doyle and Joey in which Doyle expresses his feelings about the fact that Joey is dating
Christine

5) Christine tells her parents for the first time that she is going on a date with Joey

6) The next time Joey enters Mr. Chan’s store

7) Joey, his dad, and Doyle watching a basketball game together and talking about Christine

8) The next time Christine and Joey see each other after the end of the play

9) A scene between Mindy and Christine that takes place after the end of the play. Christine tells Mindy
about what happened, and shares her feelings about her encounter with Joey that day. She talks about
how she feels about him now and whether she will forgive him or end the relationship. Mindy asks all the

right questions.
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Invite the students to re-visit the ANTICIPATION GUIDE they created as an earlier activity.

Instruct them to look again at their responses and having viewed, discussed and explored the play,

consider if they would change any responses.

Students share their responses with a partner considering which statement(s) they would consider

changing, given the work and thinking they have done about the play and the characters.

Which part of the work has contributed to this change: the discussions, the viewing of the play, the role

playing, the scene work?
How can drama and theatre help us to better understand issues in our world and the larger community?

Does this play remind you of other dramas or plays or movies or songs? Share your ideas.
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Invite the students to consider what the drama is really about — the central issues, themes, messages.

Brainstorm together all the words to describe these issues and themes ie. Racism, parental controls,

relationships, etc. Make a list as a class.
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Invite the students to work in small groups and select one of the above themes to further explore in
the following ways:
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Find two current articles that focus on this issue and summarize the new learning about the

issue found in the article.

Research and find two Public Service Announcements that address one of the themes or

issues and share them with the class.
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Brainstorm a list of novels, poems, plays and non-fiction that the students have read that develop around
similar themes and issues or relationships. Research and make a list as a class of new literature for further
reading and discussion through the semester. In a drama classroom, students could select scenes from
other plays to explore and present. In an English classroom, students could use the list for independent

reading selections.
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Using all the information and learning from the media search and the unit around Offensive Fouls, create a
collage, poster or other visual art representation or installation including several art forms, or create a short
video or public service announcement to share your understandings, opinions or serve as a call for action
on the subject i.e how to speak our against racism, the need for truthfulness in families and relationships,

etc.
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Invite the students to consider which theme or issue in the play is most relevant to their students and school
community that they could bring to the attention of other students and staff. Have the class brainstorm and
negotiate how to best do this and through which art form and venue, e.g. posters, a gallery walk in the front

foyer, an assembly with scenes, short videos, a panel discussion or discussion topics for each classroom.

Note to teacher: If you want the students to focus on a particular theme or issue such as racism or equity,
this can be assigned. Students could work in groups and create a piece on racism to share with the school.
If students have access to video equipment, art supplies, and music and sound equipment they can choose
a form to create the new piece. If they are creating a Public Service Announcement they can research
PSA'’s on Youtube. Tailor the assignment for your needs and availability of equipment and materials
required . You might want to meet with your school administration for their support in the project.
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Offensive Fouls raises issues surrounding the systemic way racism is passed down in our society,
in subtle or sometimes blunt ways. Many young people are challenging the tacit acceptance of racism. In

this exercise you can find out who is making a difference and how you can get involved.

Conduct a media search to find ways in which youth are working to fight racism in their communities
(local or national). Find three articles and make a list of the actions that these community members have

taken.
Collect all lists together as a class and discuss the impact that this work has had.

If there are changes to be made regarding the way your community views racist comments or attitudes,

find a way to challenge your school population to make those changes

55 $H'BYo &&#H"RE2"")"

In Offensive Fouls, Christine has many opportunities to let Joey know how she really feels about
his racial slurs and stereotyping, but she remains silent, as she has done for the duration of their
relationship. Even though she loves and respects her boyfriend, she remains until she is pushed
too far. With your class, explore ways that we can empower others to break that silence, stand up
for what is right and feel proud about their cultural identity.
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1)l liked this play because

2) This play reminded me of

3) At the end of the play, | am wondering

4) One thing I liked about the set was

5) One thing | noticed or liked about the performers and the acting was

6) | was really involved in the play when
because

7) | found the following moment in the play very powerful

8) One of the moments in the play when | felt uncomfortable was

9) | relate to in the play because

10) If I were a close friend of Christine, | would ask her
and | would tell her

11) If I were a close friend of Joey | would ask him

and | would tell him

12) This play made me think about

13) This play made me feel

14) If I was directing this play | would change

15) If I could be in the play with the characters | would choose the moment when
and | would say
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Ensuring Student Success: Antiracism Indicators for an Antiracist School, produced by the
York Region DSB
www.yrdsb.edu.on.ca/pdfs/a/depts/racerel/Antiracismindicators.pdf

| Belong, You Belong, We Belong: Challenging Myths and Stereotypes:
The Future We Want video study guide for teachers a  nd students

This fabulous document, published by the Peel District School Board in 2003, is an excellent resource for
taking an in-depth look at equity issues in a school. There is a useful section covering the ‘isms’ (ableism,
classism, racism, etc.) and many classroom activities for both elementary and secondary school teachers.

National Anti-Racism Council of Canada
http://www.narcc.ca/index.html

Racism. Stop It
http://www.cic.gc.ca/english/multiculturalism/march21/index.asp

Toronto’s Mosaic: A Reality Check
http://www.cbc.ca/toronto/features/mosaic/index.html

Manitoba Human Rights Code
http://web2.gov.mb.ca/laws/statutes/ccsm/h175e.php

Youth Forums Against Racism/Forum Jeunesse contre | e racisme
www.unac.org/yfar/splash.htm

Equality Today
www.equalitytoday.org

Multicultural Children’s Literature
www.lib.msu.edu/corby/education/multicultural.htm

Speak out against Racism
http://www.youtube.com/watch?v=u4KMt2sTBHM

Believe. Racism. Stop It
http://www.youtube.com/watch?v=-IEQI9E8XcY http://www.youtube.com/watch?v=SbPG-v4ttbE

“Human Rights Toolkit.”
www.unac.org/en/link learn/hr toolkit/classroom.asp

The play Offensive Fouls , by Jason Long is published in a wonderful anthology of plays for teens

called F#9%6 &#H& .<O% &#H" WH#E=12<" G published by Signature Editions.
It is available through TheatreBooks in Toronto and is a great addition to a drama class collection.
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Classroom discussions concerning the issues of racism, discrimination, bias and equity etc. are sometimes
accompanied by gray areas that enter between fair and unfair, justice and injustice, or good-natured joking
and mean-spirited attacks. The following terms will enable you and your students to find common ground in
the language you use to enter into such discussions. This glossary has been adapted from The Future We
Want: Building an inclusive curriculum | published by the Peel District School Board.

a belief taken for granted or accepted as true without proof. i.e. It is assumed that

Assumption because someone is tall, they will be great at playing basketball.

When members of minority groups “melt” into the dominant society, becoming
Assimilation indistinguishable, they have assimilated, perhaps at the expense of pride in their
own cultural identity

Advocacy The act of publicly defending or supporting an individual or group

An opinion, preference or inclination formed without any reasonable justification.
Bias is reflected in people’s attitudes and behaviours towards people of different
race, class, gender, cultural background, etc. and makes it difficult for a person or
group to evaluate particular situations and thus take action objectively or accurately.

Bias

The totality of ideas, beliefs, values, knowledge, language, and way of life shared by
a group of people with a certain historical background. Manifestations of culture
include art, laws, institutions, and customs. Cultures change continually and, as a
result, often contain elements of conflict and opposition

Culture

Diversity Exists when all communities, including traditionally excluded communities, and all
' designated groups within communities, can give voice effectively to their issues and
partake equitably in the decision-making structures that determine their lives.

Tolerance Acceptance and encouragement of diversity as part of a value system

Persistent, ongoing communication (in any form) of negative attitudes or beliefs
towards an individual or group. Forms of harassment include name-calling, jokes or
slurs, graf ti, insults, threats, discourteous trea tment, and written or physical abuse.
Harassment may be either subtle or direct.

Harassment

When biased slurs, comments or behaviours affect the places where people live,
work or receive a service. Such comments “poison” the environment even when they
are not directed towards a person directly, and even if members of the insulted
group are not there to hear them. As a consequence of creating a poisoned
environment, certain individuals are subjected to terms and conditions of
employment, tenancy, services, etc., that differ substantially from those experienced
by individuals who are not subjected to these comments or conduct. In such
instances, the right to equal treatment in the Ontario Human Rights Code may have
been violated.

Poisoned
Environment

A set of opinions or an attitude towards a certain group, or individuals within it, which
Prejudice casts that group and its members in an inferior light and for which there is no
legitimate basis in fact.
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Discrimination

The practice or act of making distinctions between people based on characteristics
such as race, ethnicity, nationality, language, faith, gender, disability, or sexual
orientation, which leads to the inequitable treatment of individuals or groups based
on these characteristics.

Ethnic

An adjective used to describe groups that share a common language, race, religion,
or national origin. Everyone belongs to an ethnic group. The term is often confused
with “racial minority”.

Race

A socially de ned group which sees itself and/or is seen by others as being different
from other groups in its common descent or external features such as skin colour,
hair texture or facial characteristics

Racism

The cultural, institutional, and individual set of practices and beliefs that assign
differential value to people according to their skin colour and racial heritage. It is the
exercise of power, supported by prevailing ideas and systems, creating unequal
opportunity and outcomes for people from non-dominant groups.

Eurocentrism

Presupposes the supremacy of Europe and Europeans in the world culture, etc. and
relates history according to a European perception and experience.

Social Justice

A vision of society in which the distribution of resources is equitable and all members
are physically and psychologically safe and secure; a society in which individuals
have a sense of their own agency as well as a sense of social responsibility

The primary - and ultimate - social justice goal in society; respect represents the final

Respect stage on a continuum of tolerance, acceptance and respect.
A false generalized conception of a group of people, which results in the
unconscious or conscious categorization of each member of that group, without
Stereotype regard for individual differences. Stereotyping may relate to race or age; ethnic,

linguistic, religious, geograpical or national groups; social, marital or family status;
physical, developmental or mental attributes; and/or gender
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After rehearsing a short performance piece within a drama, small groups can present their work without
interruption. The teacher numbers the groups seated in a circle and instructs students that everyone will
remain still and silent until it is their group’s turn to perform. Usually an order is given for the groups to
present one by one around the circle. Using slow motion, counting silently in their heads for five seconds, or
signaling to freeze the work can help enhance the individual performances, which usually should not last for
more than one minute.
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A student takes on a role and sitting at the front, facing the class, is questioned by the rest of the group. The
guestioners may speak as themselves or in role. The person in the hot seat responds to questions “in role”
as the character. A chair is usually designated as the “hot seat”, a place for characters to sit and receive
guestions. An excellent tool for learning more about the characters and the students’ understanding of the
performance.
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Students approach the protagonist, put their hand on his/her shoulder, and complete the sentence “If |
were you...” In this way, advice is given to help a character make a decision. Advice can be given in role or
out of role. This convention is useful toward the conclusion of the drama as a moment of reflection.
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A central character/role to be explored in the drama is represented in picture form, as a diagram, or outline
on a chart which is put on the wall. Students reflect on the thoughts, feelings, and qualities that are
significant to the character by adding words or statements or questions to the page inside or outside the
character’'s image. Information about the role is added as the drama is introduced and progresses. This role
can later be adopted by students in improvisation.
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Working alone, with a partner, or in small groups, students become motionless figures to represent a scene,
theme, important moment(s) in a narrative, or an abstract idea. Important features of a tableau include
character, space, gesture, facial expression, and levels. Still images can be shared by one group watching
another, or the class can be an audience as the work is presented. As tableaux are interpreted, students
should be encouraged to brainstorm the messages they think have been conveyed within a single image.
The teacher can point out a character in a tableau and ask the class, “What might this character be
thinking/feeling at this moment?” or “What might this character want to say at this moment in this scene?”
Having the group or the audience provide a title for the tableau is a great way to share understandings of
the messages being conveyed in the scene.
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